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complete presentation of the Catholic faith on this topic. They are often intended to provoke 
discussion or further reading. 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Catholic Certificate in Religious Studies (CCRS) is managed and awarded by the 
Board of Religious Studies on behalf of the Bishops’ Conference of England and Wales. 
It is offered through accredited centres such as the Diocese of Salford. 
 
The Certificate is awarded when participants have completed six core modules and two 
specialist modules. Participants can take between two and five years to complete it. 
 
The core modules are: 
  
 C1 The Bible: Old Testament  C4 The Church 
 C2 The Bible: New Testament  C5 Sacraments 
 C3 Jesus Christ    C6 Christian Morality 
 
The specialist modules offered by the Religious Education Centre are: 
 
 S1 Catholic Education   S2 School-Based 

Religious Education 



 
Historical Introduction 
 
598 probably the first Catholic church school in England – at Canterbury 
 
Reformation – estimated 400 grammar schools for a population of 2¼ million. 
 
Post-Reformation – many schools re-founded – Anglican 
 
Post Civil War – both Anglicans and Presbyterians believed there should be one 
religion – their own – for the whole nation and used their schools to promote this 
end. 
 
Both Churches developed their own schools – leading to two voluntary societies at 
the beginning of the Nineteenth Century: 
1810 Royal Lancastrian Association, later British and Foreign School Society 
1811 The National Society for the Education of the Poor  

in the principles of the Established Church – aka The National Society 
 
1829 Catholic Emancipation Act 
1847 Catholic Poor School Committee established to promote elementary education 
1852 Synod of Westminster – establish schools before churches if unable to build 
both. 
1889 A Catechism of Catholic Doctrine promulgated by the Bishops’ Conference 
 
 
1833 Parliament began voting annual grant to voluntary bodies providing education 
1870 Foster Education Act established first school boards: beginning of the ‘dual 
system’ 
 
 
The Catholic Poor School Committee was established in 1847 by the Bishops of 
England and Wales as our education agency. Its name was changed in 1888 to the 
Catholic Schools Committee and again in 1905 to the Catholic Education Council 
when its functions were widened to include Secondary Education. In 1991 this 
Conference once again re-organised our education agency, widened its functions 
and changed its name to the Catholic Education Service. 
 

 
 
 
 
 
 
 
 
 



Documents on Catholic Education 
 

The Vatican  

Leo XIII. (1879) Aeterni Patris: On Restoring Christian Philosophy. 
Leo XIII. (November 27, 1885). Spectata Fides: On Christian Education. 
Leo XIII. (1889) Magni Nobis: On the Catholic University of America. 
Pius XI. (1929) Rappresentanti in Terra: On Christian Education. 
Pius XI. (December 31, 1929) Divini Illius Magistri: On Christian Education. 
Sacred Congregation for Catholic Education. (1977) The Catholic School. 
John Paul II. (1979) Sapientia Christiana: On Ecclesiastical Universities. 
Sacred Congregation for Catholic Education. (1982) Lay Catholics in Schools: Witness to Faith. 
Sacred Congregation for Catholic Education. (1983) Educational Guidance in Human Love. 
Flannery A. (1988) Documents of the Second Vatican Council. Gravissimum Educationis: Declaration on Education. 
Sacred Congregation for Catholic Education. (1988) The Religious dimension of the Education in a Catholic School. 
John Paul II. (1990) Ex Corde Ecclesiae: On Catholic Universities. 
Sacred Congregation for Catholic Education. (June 7, 1994) The Presence of the Church in the University and in University 
Culture. 
Sacred Congregation for Catholic Education. (December 28, 1997) The Catholic School on the Verge of the Third Millenium. 
Sacred Congregation for Catholic Education. (November 20, 2002) Consecrated Persons and Their Mission in Schools. 

"As it reflects on the mission entrusted to it by the Lord, the Church gradually develops its pastoral instruments so that 
they may become ever more effective in proclaiming the Gospel and promoting total human formation. The Catholic 
school is one of these pastoral instruments; its specific pastoral service consists in mediating between faith and culture: 
being faithful to the newness of the Gospel while at the same time respecting the autonomy and the methods proper to 
human knowledge." 
The Religious Dimensions of Education in a Catholic School, Congregation for Catholic Education, #31, 1988 

"The Catholic school's proper function is to create for the school community a special atmosphere animated by the 
Gospel spirit of freedom and charity, to help youth grow according to the new creatures they were made through 
baptism as they develop their own personalities, and finally to order the whole of human culture to the news of salvation 
so that the knowledge the students gradually acquire of the world, life and man is illumined by faith."  
Declaration on Christian Education, #8, 1965 

"It must never be forgotten that the purpose of instruction at school is education, that is, the development of man from 
within, freeing him from that conditioning which would prevent him from becoming a fully integrated human being."  
The Catholic School, 1977, #29 

"The school must begin from the principle that its educational program is intentionally directed to the growth of the 
whole person." The Catholic School, 1977, #29 

"Precisely because the school endeavors to answer the needs of a society characterized by depersonalization and a 
mass production mentality which so easily result from scientific and technological developments, it must develop into an 
authentically formational school, reducing such risks to a minimum." The Catholic School, 1977, #31 

"The Catholic school is committed thus to the development of the whole man, since in Christ, the Perfect Man, all 
human values find their fulfillment and unity. Herein lies the specifically Catholic character of the school."  
The Catholic School, 1977, #35 

"...every person has a right to an integral education, an education which responds to all of the needs of the human 
person." Lay Catholics in Schools: Witnesses to Faith, 1982, #3 

"In virtue of its mission, then, the school must be concerned with constant and careful attention to cultivating in students 
the intellectual, creative, and aesthetic faculties of the human person; to develop in them the ability to make correct use 



of their judgment, will, and affectivity; to promote in them a sense of values; to encourage just attitudes and prudent 
behavior; to introduce them to the cultural patrimony handed down from previous generations; to prepare them for 
professional life, and to encourage the friendly interchange among students of diverse cultures and backgrounds that 
will lead to mutual understanding." Lay Catholics in Schools: Witnesses to Faith, 1982, #12 

"The integral formation of the human person, which is the purpose of education, includes the development of all the 
human faculties of the students, together with preparation for professional life, formation of ethical and social 
awareness, becoming aware of the transcendental, and religious education." Lay Catholics in Schools: Witnesses to 
Faith, 1982, #17 

"The entire effort of the Catholic teacher is oriented toward an integral formation of each student."  
Lay Catholics in Schools: Witnesses to Faith, 1982, #28 

"Furthermore, they [Catholic educators] should always remember that true education is not limited to the imparting of 
knowledge; it promotes human dignity and genuine human relationships, and prepares the way for opening oneself to 
the Truth that is Christ." Lay Catholics in Schools: Witnesses to Faith, 1982, #55 

"The extent to which the Christian message is transmitted through education depends to a very great extent on the 
teachers." (The Catholic School, 1977, #43) 

"The integration of culture and faith is mediated by the other integration of faith and life in the person of the teache." 
(The Catholic School, 1977, #43) 

"The nobility of the task to which teachers are called demands that, in imitation of Christ, the only Teacher, they reveal 
the Christian message not only by word but also by every gesture of their behaviour. This is what makes the difference 
between a school whose education is permeated by the Christian spirit and one in which religion is only regarded as an 
academic subject like any other." (The Catholic School, 1977, #43) 

"By their witness and their behavior teachers are of the first importance to impart a distinctive character to Catholic 
schools." (The Catholic School, 1977, #78) 

"The Catholic educator must be a source of spiritual inspiration for each of these groups [colleagues, parents, etc.], as 
well as for each of the scholastic and cultural organizations that the school comes in contact with, for the local Church 
and the parishes, for the entire human ambient in which he or she is inserted and, in a variety of ways, should have an 
effect on. In this way, the Catholic educator is called to display that kind of spiritual inspiration which will manifest 
different forms of evangelization." (Lay Catholics in Schools: Witnesses to Faith, 1982, #23) 

"Every educator needs a firm hope, because the teacher is never the one who truly reaps the fruits of the labor 
expended on the students." (Lay Catholics in Schools: Witnesses to Faith, 1982, #72) 

"...every educator is in need of a permanent and growing charity, in order to love each of the students as an individual 
created in the image and likeness of God, raised to the status of a child of God by the redemption of Jesus Christ." (Lay 
Catholics in Schools: Witnesses to Faith, 1982, #72) 

"...the effectiveness of religious instruction is closely tied to the personal witness given by the teacher; this witness is 
what brings the content of the lessons to life." (The Religious Dimension of Education in a Catholic School, 1988, #96) 

"Religious instruction can become empty words falling on deaf ears because the authentically Christian witness that 
reinforces it is absent from the school climate. All symptoms of ill health have to be faced honestly and directly, 
remembering that the Gospel calls us to a continuous process of conversion." (The Religious Dimension of Education in 
a Catholic School, 1988, #104) 

"[This vocation of the teacher demands]...a constant readiness to accept new ideas and to adapt the old."  
(Declaration on Christian Education, 1965, #5) 



"[Teachers should be]...skilled in the art of education in accordance with the discoveries of modern times."  
(Declaration on Christian Education, 1965, #8 

"To understand the real nature of the Catholic school one cannot divorce it from wider modern problems concerning 
schools in general." (The Catholic School, 1977, #24)  

"A close examination of the various definitions of school and of new educational trends at every level, leads one to 
formulate the concept of school as a place of integral formation by means of a systematic and critical assimilation of 
culture."  
(The Catholic School, 1977, #26) 

"Cooperative teaching which cuts across the lines of particular disciplines, interdisciplinary curricula, team teaching, and 
the like help to foster these goals of Catholic teaching." (Sharing the Light of Faith, 1979, #232) 

"Even so, educators must realize that poor teaching, resulting from insufficient preparation of classes or outdated 
pedagogical methods, is going to hinder them severely in their call to contribute to an integral formation of the students."  
(Lay Catholics in Schools: Witnesses to Faith, 1982, #27) 

"The fact that in their own individual ways all members of the school community share this Christian vision, makes the 
school 'Catholic'; principles of the Gospel in this manner become the educational norms since the school then has them 
as its internal motivation and final goal." (The Catholic School, 1977, #34) 

"An equally important role belongs to the teachers in safeguarding and developing the distinctive mission of the Catholic 
school, particularly with regard to the Christian atmosphere which should characterize its life and teaching." (The 
Catholic School, 1977, #73) 

"If all who are responsible for the Catholic school would never lose sight of their mission and the apostolic value of their 
teaching, the school would enjoy better conditions in which to function in the present and would faithfully hand on its 
mission to future generations." (The Catholic School, 1977, #87) 

"The daily problems of school life are sometimes aggravated by misunderstandings and various tensions. A 
determination to collaborate in achieving common educational goals can help to overcome these difficulties and 
reconcile different points of view. A willingness to collaborate helps to facilitate decisions that need to be made about 
the ways to achieve these goals and, while preserving proper respect for school authorities, even makes it possible to 
conduct a critical evaluation of the school - a process in which teachers, students and families can all take part because 
of their common concern to work for the good of all." (The Religious Dimension of Education in a Catholic School, 1988, 
#39) 

"Teachers must remember that it [the Catholic school] depends chiefly on them whether the Catholic school achieves its 
purposes." (Declaration on Christian Education, 1965, #8) 

"She [the Church] establishes her own schools because she considers them as a privileged means of promoting the 
formation of the whole man, since the school is a center in which a specific concept of the world, of man, and of history 
is developed and conveyed." (The Catholic School, 1977, #8) 

"The function exercised by the school in society has no substitute; it is the most important institution that society has so 
far developed to respond to the right of each individual to an education and, therefore, to full personal development; it is 
one of the decisive elements in the structuring and the life of society itself." (Lay Catholics in Schools: Witnesses to 
Faith, 1982, #13) 

"The Church has always had a love for its schools, because this is where its children receive their formation."  
(The Religious Dimension of Education in a Catholic School, 1988, #44) 
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an outlook calls for courageous renewal on the part of the Catholic school. ...  
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DECLARATION ON CHRISTIAN EDUCATION 
GRAVISSIMUM EDUCATIONIS  

PROCLAIMED BY 
HIS HOLINESS 
POPE PAUL VI 

ON OCTOBER 28, 1965 

INTRODUCTION 

The Sacred Ecumenical Council has considered with care how extremely important education is in the 
life of man and how its influence ever grows in the social progress of this age.(1) 

Indeed, the circumstances of our time have made it easier and at once more urgent to educate young 
people and, what is more, to continue the education of adults. Men are more aware of their own 
dignity and position; more and more they want to take an active part in social and especially in 
economic and political life.(2) Enjoying more leisure, as they sometimes do, men find that the 
remarkable development of technology and scientific investigation and the new means of 
communication offer them an opportunity of attaining more easily their cultural and spiritual 
inheritance and of fulfilling one another in the closer ties between groups and even between peoples. 

Consequently, attempts are being made everywhere to promote more education. The rights of men to 
an education, particularly the primary rights of children and parents, are being proclaimed and 
recognized in public documents.(3) As the number of pupils rapidly increases, schools are multiplied 
and expanded far and wide and other educational institutions are established. New experiments are 
conducted in methods of education and teaching. Mighty attempts are being made to obtain education 
for all, even though vast numbers of children and young people are still deprived of even rudimentary 
training and so many others lack a suitable education in which truth and love are developed together. 

To fulfill the mandate she has received from her divine founder of proclaiming the mystery of 
salvation to all men and of restoring all things in Christ, Holy Mother the Church must be concerned 
with the whole of man's life, even the secular part of it insofar as it has a bearing on his heavenly 
calling.(4) Therefore she has a role in the progress and development of education. Hence this sacred 
synod declares certain fundamental principles of Christian education especially in schools. These 
principles will have to be developed at greater length by a special post-conciliar commission and 
applied by episcopal conferences to varying local situations.  

1. The Meaning of the Universal Right to an Education  

All men of every race, condition and age, since they enjoy the dignity of a human being, have an 
inalienable right to an education (5) that is in keeping with their ultimate goal,(6) their ability, their 
sex, and the culture and tradition of their country, and also in harmony with their fraternal association 
with other peoples in the fostering of true unity and peace on earth.  

For a true education aims at the formation of the human person in the pursuit of his ultimate end and 
of the good of the societies of which, as man, he is a member, and in whose obligations, as an adult, 
he will share. 

Therefore children and young people must be helped, with the aid of the latest advances in 
psychology and the arts and science of teaching, to develop harmoniously their physical, moral and 
intellectual endowments so that they may gradually acquire a mature sense of responsibility in 
striving endlessly to form their own lives properly and in pursuing true freedom as they surmount the 
vicissitudes of life with courage and constancy. Let them be given also, as they advance in years, a 
positive and prudent sexual education. Moreover they should be so trained to take their part in social 
life that properly instructed in the necessary and opportune skills they can become actively involved 
in various community organizations, open to discourse with others and willing to do their best to 
promote the common good. 



This sacred synod likewise declares that children and young people have a right to be motivated to 
appraise moral values with a right conscience, to embrace them with a personal adherence, together 
with a deeper knowledge and love of God. Consequently it earnestly entreats all those who hold a 
position of public authority or who are in charge of education to see to it that youth is never deprived 
of this sacred right. It further exhorts the sons of the Church to give their attention with generosity to 
the entire field of education, having especially in mind the need of extending very soon the benefits of 
a suitable education and training to everyone in all parts of the world.(7)  

2. Christian Education  

Since all Christians have become by rebirth of water and the Holy Spirit a new creature(8) so that they 
should be called and should be children of God, they have a right to a Christian education. A Christian 
education does not merely strive for the maturing of a human person as just now described, but has as 
its principal purpose this goal: that the baptized, while they are gradually introduced the knowledge of 
the mystery of salvation, become ever more aware of the gift of Faith they have received, and that 
they learn in addition how to worship God the Father in spirit and truth (cf. John 4:23) especially in 
liturgical action, and be conformed in their personal lives according to the new man created in justice 
and holiness of truth (Eph. 4:22-24); also that they develop into perfect manhood, to the mature 
measure of the fullness of Christ (cf. Eph. 4:13) and strive for the growth of the Mystical Body; 
moreover, that aware of their calling, they learn not only how to bear witness to the hope that is in 
them (cf. Peter 3:15) but also how to help in the Christian formation of the world that takes place 
when natural powers viewed in the full consideration of man redeemed by Christ contribute to the 
good of the whole society.(9) Wherefore this sacred synod recalls to pastors of souls their most 
serious obligation to see to it that all the faithful, but especially the youth who are the hope of the 
Church, enjoy this Christian education.(10)  

 

3. The Authors of Education  

Since parents have given children their life, they are bound by the most serious obligation to educate 
their offspring and therefore must be recognized as the primary and principal educators.(11) This role 
in education is so important that only with difficulty can it be supplied where it is lacking. Parents are 
the ones who must create a family atmosphere animated by love and respect for God and man, in 
which the well-rounded personal and social education of children is fostered. Hence the family is the 
first school of the social virtues that every society needs. It is particularly in the Christian family, 
enriched by the grace and office of the sacrament of matrimony, that children should be taught from 
their early years to have a knowledge of God according to the faith received in Baptism, to worship 
Him, and to love their neighbor. Here, too, they find their first experience of a wholesome human 
society and of the Church. Finally, it is through the family that they are gradually led to a 
companionship with their fellowmen and with the people of God. Let parents, then, recognize the 
inestimable importance a truly Christian family has for the life and progress of God's own people.(12) 

The family which has the primary duty of imparting education needs help of the whole community. In 
addition, therefore, to the rights of parents and others to whom the parents entrust a share in the work 
of education, certain rights and duties belong indeed to civil society, whose role is to direct what is 
required for the common temporal good. Its function is to promote the education of youth in many 
ways, namely: to protect the duties and rights of parents and others who share in education and to give 
them aid; according to the principle of subsidiarity, when the endeavors of parents and other societies 
are lacking, to carry out the work of education in accordance with the wishes of the parents; and, 
moreover, as the common good demands, to build schools and institutions.(13)  

Finally, in a special way, the duty of educating belongs to the Church, not merely because she must be 
recognized as a human society capable of educating, but especially because she has the responsibility 
of announcing the way of salvation to all men, of communicating the life of Christ to those who 
believe, and, in her unfailing solicitude, of assisting men to be able to come to the fullness of this 



life.(14) The Church is bound as a mother to give to these children of hers an education by which their 
whole life can be imbued with the spirit of Christ and at the same time do all she can to promote for 
all peoples the complete perfection of the human person, the good of earthly society and the building 
of a world that is more human.(15)  

4. Various Aids to Christian Education  

In fulfilling its educational role, the Church, eager to employ all suitable aids, is concerned especially 
about those which are her very own. Foremost among these is catechetical instruction,(16) which 
enlightens and strengthens the faith, nourishes life according to the spirit of Christ, leads to intelligent 
and active participation in the liturgical mystery(17) and gives motivation for apostolic activity. The 
Church esteems highly and seeks to penetrate and ennoble with her own spirit also other aids which 
belong to the general heritage of man and which are of great influence in forming souls and molding 
men, such as the media of communication,(18) various groups for mental and physical development, 
youth associations, and, in particular, schools.  

5. The Importance of Schools  

Among all educational instruments the school has a special importance.(19) It is designed not only to 
develop with special care the intellectual faculties but also to form the ability to judge rightly, to hand 
on the cultural legacy of previous generations, to foster a sense of values, to prepare for professional 
life. Between pupils of different talents and backgrounds it promotes friendly relations and fosters a 
spirit of mutual understanding; and it establishes as it were a center whose work and progress must be 
shared together by families, teachers, associations of various types that foster cultural, civic, and 
religious life, as well as by civil society and the entire human community. 

Beautiful indeed and of great importance is the vocation of all those who aid parents in fulfilling their 
duties and who, as representatives of the human community, undertake the task of education in 
schools. This vocation demands special qualities of mind and heart, very careful preparation, and 
continuing readiness to renew and to adapt.  

6. The Duties and Rights of Parents  

Parents who have the primary and inalienable right and duty to educate their children must enjoy true 
liberty in their choice of schools. Consequently, the public power, which has the obligation to protect 
and defend the rights of citizens, must see to it, in its concern for distributive justice, that public 
subsidies are paid out in such a way that parents are truly free to choose according to their conscience 
the schools they want for their children.(20) 

In addition it is the task of the state to see to it that all citizens are able to come to a suitable share in 
culture and are properly prepared to exercise their civic duties and rights. Therefore the state must 
protect the right of children to an adequate school education, check on the ability of teachers and the 
excellence of their training, look after the health of the pupils and in general, promote the whole 
school project. But it must always keep in mind the principle of subsidiarity so that there is no kind of 
school monopoly, for this is opposed to the native rights of the human person, to the development and 
spread of culture, to the peaceful association of citizens and to the pluralism that exists today in ever 
so many societies.(21) 

Therefore this sacred synod exhorts the faithful to assist to their utmost in finding suitable methods of 
education and programs of study and in forming teachers who can give youth a true education. 
Through the associations of parents in particular they should further with their assistance all the work 
of the school but especially the moral education it must impart.(22)  

7. Moral and Religious Education in all Schools  

Feeling very keenly the weighty responsibility of diligently caring for the moral and religious 
education of all her children, the Church must be present with her own special affection and help for 



the great number who are being trained in schools that are not Catholic. This is possible by the 
witness of the lives of those who teach and direct them, by the apostolic action of their fellow-
students,(23) but especially by the ministry of priests and laymen who give them the doctrine of 
salvation in a way suited to their age and circumstances and provide spiritual aid in every way the 
times and conditions allow. 

The Church reminds parents of the duty that is theirs to arrange and even demand that their children 
be able to enjoy these aids and advance in their Christian formation to a degree that is abreast of their 
development in secular subjects. Therefore the Church esteems highly those civil authorities and 
societies which, bearing in mind the pluralism of contemporary society and respecting religious 
freedom, assist families so that the education of their children can be imparted in all schools according 
to the individual moral and religious principles of the families.(24)  

8. Catholic Schools  

The influence of the Church in the field of education is shown in a special manner by the Catholic 
school. No less than other schools does the Catholic school pursue cultural goals and the human 
formation of youth. But its proper function is to create for the school community a special atmosphere 
animated by the Gospel spirit of freedom and charity, to help youth grow according to the new 
creatures they were made through baptism as they develop their own personalities, and finally to order 
the whole of human culture to the news of salvation so that the knowledge the students gradually 
acquire of the world, life and man is illumined by faith.(25) So indeed the Catholic school, while it is 
open, as it must be, to the situation of the contemporary world, leads its students to promote 
efficaciously the good of the earthly city and also prepares them for service in the spread of the 
Kingdom of God, so that by leading an exemplary apostolic life they become, as it were, a saving 
leaven in the human community. 

Since, therefore, the Catholic school can be such an aid to the fulfillment of the mission of the People 
of God and to the fostering of the dialogue between the Church and mankind, to the benefit of both, it 
retains even in our present circumstances the utmost importance. Consequently this sacred synod 
proclaims anew what has already been taught in several documents of the magisterium,(26) namely: 
the right of the Church freely to establish and to conduct schools of every type and level. And the 
council calls to mind that the exercise of a right of this kind contributes in the highest degree to the 
protection of freedom of conscience, the rights of parents, as well as to the betterment of culture itself. 

But let teachers recognize that the Catholic school depends upon them almost entirely for the 
accomplishment of its goals and programs.(27) They should therefore be very carefully prepared so 
that both in secular and religious knowledge they are equipped with suitable qualifications and also 
with a pedagogical skill that is in keeping with the findings of the contemporary world. Intimately 
linked in charity to one another and to their students and endowed with an apostolic spirit, may 
teachers by their life as much as by their instruction bear witness to Christ, the unique Teacher. Let 
them work as partners with parents and together with them in every phase of education give due 
consideration to the difference of sex and the proper ends Divine Providence assigns to each sex in the 
family and in society. Let them do all they can to stimulate their students to act for themselves and 
even after graduation to continue to assist them with advice, friendship and by establishing special 
associations imbued with the true spirit of the Church. The work of these teachers, this sacred synod 
declares, is in the real sense of the word an apostolate most suited to and necessary for our times and 
at once a true service offered to society. The Council also reminds Catholic parents of the duty of 
entrusting their children to Catholic schools wherever and whenever it is possible and of supporting 
these schools to the best of their ability and of cooperating with them for the education of their 
children.(28)  

9. Different Types of Catholic Schools  

To this concept of a Catholic school all schools that are in any way dependent on the Church must 
conform as far as possible, though the Catholic school is to take on different forms in keeping with 



local circumstances.(29) Thus the Church considers very dear to her heart those Catholic schools, 
found especially in the areas of the new churches, which are attended also by students who are not 
Catholics. 

Attention should be paid to the needs of today in establishing and directing Catholic schools. 
Therefore, though primary and secondary schools, the foundation of education, must still be fostered, 
great importance is to be attached to those which are required in a particular way by contemporary 
conditions, such as: professional(30) and technical schools, centers for educating adults and 
promoting social welfare, or for the retarded in need of special care, and also schools for preparing 
teachers for religious instruction and other types of education. 

This Sacred Council of the Church earnestly entreats pastors and all the faithful to spare no sacrifice 
in helping Catholic schools fulfill their function in a continually more perfect way, and especially in 
caring for the needs of those who are poor in the goods of this world or who are deprived of the 
assistance and affection of a family or who are strangers to the gift of Faith.  

10. Catholic Colleges and Universities  

The Church is concerned also with schools of a higher level, especially colleges and universities. In 
those schools dependent on her she intends that by their very constitution individual subjects be 
pursued according to their own principles, method, and liberty of scientific inquiry, in such a way that 
an ever deeper understanding in these fields may be obtained and that, as questions that are new and 
current are raised and investigations carefully made according to the example of the doctors of the 
Church and especially of St. Thomas Aquinas,(31) there may be a deeper realization of the harmony 
of faith and science. Thus there is accomplished a public, enduring and pervasive influence of the 
Christian mind in the furtherance of culture and the students of these institutions are molded into men 
truly outstanding in their training, ready to undertake weighty responsibilities in society and witness 
to the faith in the world.(32) 

In Catholic universities where there is no faculty of sacred theology there should be established an 
institute or chair of sacred theology in which there should be lectures suited to lay students. Since 
science advances by means of the investigations peculiar to higher scientific studies, special attention 
should be given in Catholic universities and colleges to institutes that serve primarily the development 
of scientific research. 

The sacred synod heartily recommends that Catholic colleges and universities be conveniently located 
in different parts of the world, but in such a way that they are outstanding not for their numbers but 
for their pursuit of knowledge. Matriculation should be readily available to students of real promise, 
even though they be of slender means, especially to students from the newly emerging nations. 

Since the destiny of society and of the Church itself is intimately linked with the progress of young 
people pursuing higher studies,(33) the pastors of the Church are to expend their energies not only on 
the spiritual life of students who attend Catholic universities, but, solicitous for the spiritual formation 
of all their children, they must see to it, after consultations between bishops, that even at universities 
that are not Catholic there should be associations and university centers under Catholic auspices in 
which priests, religious and laity, carefully selected and prepared, should give abiding spiritual and 
intellectual assistance to the youth of the university. Whether in Catholic universities or others, young 
people of greater ability who seem suited for teaching or research should be specially helped and 
encouraged to undertake a teaching career.  

11. Faculties of Sacred Sciences  

The Church expects much from the zealous endeavors of the faculties of the sacred sciences.(34) For 
to them she entrusts the very serious responsibility of preparing her own students not only for the 
priestly ministry, but especially for teaching in the seats of higher ecclesiastical studies or for 
promoting learning on their own or for undertaking the work of a more rigorous intellectual 
apostolate. Likewise it is the role of these very faculties to make more penetrating inquiry into the 



various aspects of the sacred sciences so that an ever deepening understanding of sacred Revelation is 
obtained, the legacy of Christian wisdom handed down by our forefathers is more fully developed, the 
dialogue with our separated brethren and with non-Christians is fostered, and answers are given to 
questions arising from the development of doctrine.(35) 

Therefore ecclesiastical faculties should reappraise their own laws so that they can better promote the 
sacred sciences and those linked with them and, by employing up-to-date methods and aids, lead their 
students to more penetrating inquiry.  

12. Coordination to be Fostered in Scholastic Matters  

Cooperation is the order of the day. It increases more and more to supply the demand on a diocesan, 
national and international level. Since it is altogether necessary in scholastic matters, every means 
should be employed to foster suitable cooperation between Catholic schools, and between these and 
other schools that collaboration should be developed which the good of all mankind requires.(36) 
From greater coordination and cooperative endeavor greater fruits will be derived particularly in the 
area of academic institutions. Therefore in every university let the various faculties work mutually to 
this end, insofar as their goal will permit. In addition, let the universities also endeavor to work 
together by promoting international gatherings, by sharing scientific inquiries with one another, by 
communicating their discoveries to one another, by having exchange of professors for a time and by 
promoting all else that is conducive to greater assistance.  

CONCLUSION  

The sacred synod earnestly entreats young people themselves to become aware of the importance of 
the work of education and to prepare themselves to take it up, especially where because of a shortage 
of teachers the education of youth is in jeopardy. This same sacred synod, while professing its 
gratitude to priests, Religious men and women, and the laity who by their evangelical self-dedication 
are devoted to the noble work of education and of schools of every type and level, exhorts them to 
persevere generously in the work they have undertaken and, imbuing their students with the spirit of 
Christ, to strive to excel in pedagogy and the pursuit of knowledge in such a way that they not merely 
advance the internal renewal of the Church but preserve and enhance its beneficent influence upon 
today's world, especially the intellectual world.  
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The notion of learning through life is hardly new, as a glance at Plato's Republic 
reveals.  

Similar themes appeared in Eduard Lindman's classic The Meaning of Adult Education 
(1926). Building on a number of themes associated with his friend and colleague, 
John Dewey, he argued that: 

1. Education is life: 'not merely preparation for an unknown kind of future living... 
The whole of life is learning, therefore education can have no endings. This new 
venture is called adult education not because it is confined to adults but because 
adulthood, maturity, defines its limits...' (Lindeman 1926: 4-5) 

2. Adult education should be non-vocational: 'Education conceived as a process 
coterminous with life revolves about non-vocational ideals... adult education more 
accurately defined begins where vocational education leaves off. Its purpose is to put 
meaning into the whole of life' (ibid.: 5). 

  3. We should start with situations not subjects: 'The approach... will be via the 
route of situations, not subjects... In conventional education the student is required 
to adjust himself to an established curriculum; in adult education the curriculum is 
built around the student's needs and interests' (ibid.: 6). 

 4. We must use the learner's experience: 'The resource of highest value in adult 
education is the learner's experience... all genuine education will keep doing and 
thinking together' (ibid.: 6-7)  

Lifelong education 

Education as part of living is a theme that Basil Yeaxlee develops in the first book-
length exploration of lifelong education in 1929. He drew on the work of Lindeman 
and others, and upon his own extensive experience within adult education in Britain. 
In Lifelong Education, Yeaxlee looks back at many of the themes of The 1919 Report 
and argues for a ' much wider and fuller lifelong education' (Yeaxlee 1929: 34). 

 

 

 

 

 

 

 



Yeaxlee on lifelong education 

We discover more, and not less, need of adult education as we make progress. It 
will not have a fair chance until better preparation is made for it during the years 
of adolescence. On the other hand, we are unlikely to achieve a thoroughly sound 
and complete system of -primary and secondary education until the adult 
members of the community, by continuing their own education, realize how 
mischievous a thing it is to abbreviate or mishandle the school-education of 'boys 
and girls. But adult education, rightly interpreted, is as inseparable from normal 
living as food and physical exercise. Life, to be vivid, strong, and creative, 
demands constant reflection upon experience, so that action may be guided by 
wisdom, and service be the other aspect of self-expression, while work and leisure 
are blended in perfect exercise of 'body, mind and spirit, personality attaining 
completion in society. (Yeaxlee 1929: 28) 

Attention must especially be given to elementary and informal types of adult 
education. Insignificant and troublesome to the expert, these have a charm for the 
common man: he can appreciate them just because they are not elaborate and 
advanced: they meet him where he is, and do not demand that he shall - take a 
long journey, or make a violent and unnatural effort, to reach them. They are the 
only recruiting ground for higher educational adventures on anything beyond the 
present small scale. But also they are the only ground wherein a very large number 
of people will ever find themselves at home at all. 

Much adult education will never know itself as such, and will be recognized only 
by leaders and teachers of real insight. It will go on in clubs, churches, cinemas, 
theatres, concert rooms, trade unions, political societies, and in the homes of the 
people where there are books, newspapers, music, wireless sets, workshops, 
gardens and groups of friends. (Yeaxlee 1929: 155) 

 

Three key features stand out of subsequent accounts of lifelong education: 

First, lifelong education is seen as building upon and affecting all existing 
educational providers, including both schools and institutions of higher education... 
Second, it extends beyond the formal educational providers to encompass all 
agencies, groups and individuals involved in any kind of learning activity... Third, it 
rests on the belief that individuals are, or can become, self-directing, and that they 
will see the value in engaging in lifelong education. (Tight 1996: 36) 
 

An Adult Christian Church 
 

Not simply adults who are Christian  BUT 
People who are adult in their Christianity  WITH 

Maturity of Faith 
 



Faith as a Relationship 
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What makes a School Catholic? 

A school influences the identity, perspectives and values of those whom it educates.  In 
short, schools tend to reflect the society in which they exist.  Secular schools, therefore, 
tend to reflect and reinforce the values of secular society.  In the same way Catholic 
schools must aspire to realise in its students - as well as in all others involved in the 
education process - the communal values which underpin Catholic education.  It is 
simply not sufficient to define a Catholic school in terms of numbers of 
students/teachers/trustees/etc. who 'happen' to be Catholic.  The qualifier 'Catholic', as 
Groome points out ['What Makes a School Catholic?'], is of crucial importance of the 
debate on Catholic education, particularly in an increasing secular society.   While it is 
important to avoid the charges (and dangers) of exclusion and sectarianism, it is 
imperative for the integrity of Catholic education - and its institutional expression in 
Catholic schooling - that this qualifier in the educational sphere is made clear.  There 
are, of course, numerous educationalists, theologians and philosophers who have sought 
to identify what makes a school 'Catholic'.  Concepts such as commitment to tradition, 
communal emphasis, holistic vision of humankind, Sacramentality, the promotion of 
human dignity and so on are common place throughout Church documents and other 
writings on Catholic pedagogy.  The American educationalist Anthony S. Bryk identifies 
that which is specific to and definitional of Catholic schooling: namely the 'inspirational 
ideology' which (should) underpins Catholic schools and the 'Catholic tradition of the 
common good'. This notion of the 'common good' is inclusive and involves the Gospel 
sense of solidarity and identification with the other as expressed so profoundly in parable 
of the Good Samaritan [Lk. 10: 25-37].  The Catholic commitment to solidarity sets no 
limitations.  John Paul II defines solidarity as 'a firm and preserving determination to 
commit oneself to the common good ; that is to say to the good of all and of each 
individual.' There is no exclusion allowed here, nor any demand that each person must 
be possessing of explicit faith before solidarity is extended to that person.  Christian 
solidarity is a recognition that all people are 'living images of God, redeemed by the 
blood of Jesus Christ and placed under the permanent action of the Holy Spirit.' The 
promotion of the common good is intrinsic to Catholic faith and not an optional extra.  
The true sense of solidarity involves a form of duty towards the larger community of 
one's fellow beings.  It is this vision of 'reaching out' and 'other-directedness' which 
characterises Catholic schools and which is not only noble and desirable but is, in fact, 
an essential task in a pluralist, secular society. 

Catholic schools must be not simply institutions of learning but are 'voluntary 
communities' in which the student, as 'a person-in-community', is actively engaged with 
teachers in a process of mutual formation and affirmation.  This implies a 'buying into' 
the ethos of the school on the part of parents, students, teachers, other members of 
staff and school governors and trustees to a much higher degree than in schools guided 
by a market or individualistic ethic. The shared vision of a moral imperative and the 
distinctive inner life of the Catholic school stands in marked contrast to the individualism 
and managerial ethic of much of modern society. 

The ethic of genuinely Catholic schools must be based on a form of communalism 
through which their members derive support from others with whom they share the 
vision. The effective school, he maintains, does make a difference. The crucial question 
is 'a difference to what?'  Catholic schools must aim at promoting a shared vision based 
on community and solidarity in order to further the personal and social formation of 
young people.   

Why Catholic Schools? 

 



Catholic education is rooted in the mission of the Church. It is about spreading the message of 
Jesus. The Catholic School is one key element amongst others in Catholic education - the home, 
school and parish are also critical to the faith and spiritual development of the Christian community.  

All of the New Testament underpins the Catholic School. The Catholic School proclaims the joyful 
news that human life has meaning and purpose, that all persons are precious, that the poor and the 
weak have a special claim to attention, that human gifts are to be discovered and developed, that the 
purpose of Catholic education is identical with that of the Church and the intention of Jesus who said  

“I have come that they may have life and have it to the full”  
(Jn 10:10).  

In essence, the Catholic educational experience involves an integration of information and formation – 
leading to fundamental transformation.  

 

Catholic education promotes the development of the whole person based on the belief that the human 
and the divine are inseparable. It promotes an explicit system of values based on the Gospels. The 
goal of Catholic education is the formation of the student.  

Catholic education prepares people not merely for the world of work but for the challenges of life. It 
provides learning experiences for students and teachers that will develop their capacity to think 
critically. It helps them to be fully human and fully alive.  Catholic schools are open and welcoming to 
all cultures and traditions and care especially for the poor and those who are disadvantaged.  

 

Faith development is central to Catholic education.  

“The life of faith, of Christian faith in particular, is as much about being able to ask the big questions of 
life and being able to live with the ambiguities as it is about having answers to the troubling questions of 
existence.”  
(Lane: 1991)  

 

The Catholic School on the Threshold of the Third Millennium (December 28, 1997)  

The Religious Dimension of Education in a Catholic School (April 7, 1988)  

Lay Catholics in schools: Witnesses to faith (October 15, 1982)  

The Catholic School (March 19, 1977)  

Gravissimum Educationis - Declaration on Christian Education (October 28, 1965)  

 
 
 
 



The Catholic School 
 
What the Vatican says… 
If, like every other school, the Catholic school has as its aim the critical 
communication of human culture and the total formation of the individual, it 
works towards this goal guided by its Christian vision of reality "  
 

The Catholic School- paragraph 36- Vatican Web Site 
 
Catholic Education Service…. 
Fundamental to the purpose of the catholic school is the belief that every person 
is made in the image and likeness of God and finds fulfillment in God alone. 
The mission of the Catholic school is to seek the ongoing development of every 
pupil and young person and to promote their well-being and freedom.  
 
This vision shapes the daily life of the Catholic school as a community in which 
faith is expressed and shared through every aspect of its activity. Through the 
pattern of daily prayer, through the celebration of the sacraments of the Church, 
through works of charity, through a striving for justice in all it does, a Catholic 
school seeks to be a catechetical community in which the content of the life of 
faith is shared. 
 
In these ways, the meaning of life, as proclaimed in the Catholic faith, is 
explored and experienced by all those taking part in the life of the school, 
whether they are baptised Catholics or not, practising their faith in their own 
parish or not, or members of other faith communities or not 
 
 
The Pastoral Review 
Every school has its history and tells its own implicit story. Generations of 
teachers and pupils are invited to internalise the story by participating in the 
traditions and customs of the school and handing them on to the next generation 
of teachers and pupils.  

John Deehan The Pastoral Review September 2007 
 
 
 
 
 
 
 
 
 



Implications of Being a Catholic School 
• Education involves the whole person and so it must deal with the intellectual, moral, religious, 

physical and psychological development of each student. 

• Parents are the primary educators of their children and this responsibility should not be delegated 

to any other agency. 

• Religious education is not a sectarian enterprise but is a core part of a rounded education. 

• The Catholic school is part of the Church’s pastoral ministry. 

• Catholic schools should contribute to the life of the parishes and dioceses in which they are 

located and they have a right to receive support from these Church bodies. 

• Catholic Schools value teaching as one of the most important of all human activities for the teacher 

does not write on inanimate material, but on the very spirits of human beings. 

• Catholic schools should be involved in the dialogue between faith and culture in that the various 

subjects taught do not present only knowledge to be attained, but also values to be acquired and truths to 

be discovered. 

• Catholic schools should serve those who are poor – either impoverished as a result of social 

background or impoverished due to lack of values and any sense of the meaning of life. 

• Catholic schools welcome students from all faith traditions and those of no faith precisely because 

the schools are Catholic and are thus open to dialogue with the other. 

• Chaplains, Religious Educators and members of Religious Orders are an important expression of 

the ecclesial dimension of the school. 

• Catholic schools willingly participate in the delivery of State curricula, in the preparation of students 

for the State’s examinations and in achieving the highest academic standards. 

• Schools do not exist primarily for the service of the economy but for the service of the human 

person who is called to live in solidarity with other persons in search of the common good. 

• Education cannot be reduced to information or technology but has as its goal the formation of a 

human person who is free, rational and mature in relationships. 

• http://education.independent.co.uk/news/article1433332.ece  



(10 September 2006) 

Special Report: State And Religion  
Are religious schools an unfair anachronism? Are they threatening our society? Sarah 

Cassidy, education correspondent, investigates  

Has the UK has become a breeding ground for terrorists because we have failed to integrate our 
multicultural community. With a policy of diversity, critics say, Britain has encouraged different 
communities to stay divided with catastrophic results, and segregated education - schools like 
Jameah Islamiyah - lie at the heart of this. 

The arguments against faith schools go beyond terrorism. The vast majority of religious schools are 
Christian, many of which out-perform their neighbouring secular schools. Concerns rumble on that 
élite Roman Catholic and Church of England schools, which are allowed to select their pupils by faith, 
exclude a large number of local children and contribute to a skewed and unfair public education 
system that favours the white middle classes. Then there is the bigger picture: in an increasingly 
secular society, aren't these schools an anachronism that defy what we are trying as a nation to 
achieve - an integrated multicultural society? 

A lot of people don't like faith schools, even though many fall over themselves to get their child into 
one. A poll last week found that 44 per cent of Londoners believe that all religious schools should be 
banned, while an ICM poll last summer, in the wake of the 7 July bombings, found that 64 per cent of 
respondents agreed that the Government should "not be funding faith schools of any kind". 

Yet the trend is towards more religious schools. One in three schools in England is now a faith school 
with further expansion planned by the Government, including Muslim, Sikh and Hindu schools. The 
Church of England plans to open more than 100 new schools by the end of the decade. 

Tony Blair's government has been almost evangelical in its promotion of faith schools, actively 
encouraging private faith schools to enter the state sector and making it easier for religious groups to 
set up new schools. The Department for Education and Skills has given the Association of Muslim 
Schools £100,000 to help make the transition from private to state school smoother for its 140 
independent Islamic schools. 

Other controversial policies have allowed religious groups to shape state education in ways that 
would have been unimaginable a decade ago. Of Tony Blair's first 100 flagship academies, 42 have 
Christian sponsors who have a say in how the school is run. The Conservatives too are broadly 
supportive of faith schools, arguing that their distinctive ethos contributes to their success. 

And many are very successful: 132 of the 178 primaries at the top of last year's league tables had a 
religious affiliation. Christian schools in inner cities are acknowledged to be the cheapest escape 
route from troubled local schools for middle-class parents. 

Church schools educate fewer children from the poorest backgrounds than others, according to a 
recent study by an education think tank, the Institute for Research in Integrated Strategies. Only 14 
per cent of pupils in church primary schools were on free school meals compared with 19 per cent in 
their catchment areas.  Chris Waterman, the report's author, argues that church schools are practising 
selection by stealth. Church schools are not allowed to select pupils by ability, but can interview 
prospective pupils. Some heads are suspected of weeding out the less able and cherry-picking those 
from "desirable" homes. 

Six hundred secondary and 6,400 primary schools in England are faith schools. The Church of 
England has 4,540 state primaries and 204 secondaries, and there are around 2,000 Catholic 
schools. In addition there are 36 Jewish, seven Muslim and two Sikh state schools. On top of this 
there are around 1,000 fee-paying schools in England with a Church of England ethos, 130 private 
Catholic schools and more than 100 Muslim schools. Like any private school, these institutions are 
free to select their pupils on ability. 



Faith schools have a long history in Britain. Until the beginning of the 19th century, education was the 
preserve of the wealthy. This changed in 1811 with the foundation of the National Society for the 
Education of the Poor in the Principles of the Established Church throughout England and Wales, the 
aim of which was to establish a church school in every parish so that poorer children could have a 
religious and moral education. 

During the 19th century thousands of schools were established, while the Roman Catholic church 
educated its own young. The state began to provide some funding for schools in 1833, but it wasn't 
until 1870 that the state set up schools of its own. It is to these beginnings - this historic partnership 
between church and state - that Britain owes its distinctive "dual system". The legacy is that most 
church school buildings and land are owned by the church. If state funding were withdrawn, the 
church would aim to keep as many as possible open by running them as private schools - leaving the 
state with a massive shortfall of school places. Faith schools receive the same levels of funding as 
other state schools, but if the schools have voluntary aided status the church must pay 10 per cent of 
capital costs, the taxpayer funding the rest. 

Secular groups admit that separating church from state will be difficult but argue that the ties should 
be severed - "The sooner the better," says Terry Sanderson, vice-chairman of the National Secular 
Society. 

"Religion has had such deep penetration into our education system, it will take decades to reverse. 
That doesn't mean we shouldn't start now." 

Supporters of faith schools argue that they achieve better results because they are built around 
shared values and that ecumenical values contribute to a disciplined, committed learning community. 
Their success is due to a wealthier intake, counter critics. The British Humanist Association, which 
also wants an end to faith schools, is certain that some manipulate their intake in favour of the bright, 
obedient and wealthy. "They take less than their share of deprived children and more than their share 
of the children of ambitious and choosy parents," said a spokesman. 

However, research by Bristol University concluded that Christian schools tend to be more ethnically 
diverse than their secular counterparts, because they recruit their pupils from a wider area. These 
pupils may share a faith but they often come from a wide variety of ethnic groups. Community 
schools, the researchers found, tend to be more polarised: white parents sent their children to "white" 
schools while ethnic minority families opted for schools where they were a majority. 

Trevor Phillips, the chairman of the Commission for Racial Equality, became an unlikely champion of 
faith schools last week when he warned against making "policy by anecdote", arguing that there had 
been plenty of "dispassionate research" and "clear-eyed analysis" into faith schools but the positive 
findings were often overlooked in favour of anecdotal evidence that reflected people's fears about 
others cheating the system. 

Canon John Hall, the Church of England's chief education officer, insists that the Church of England 
remains true to its original educational mission of helping the most disadvantaged and that its schools 
are still open to all. Half of its 4,500 primary schools are voluntarily-controlled, meaning that they are 
run by their local authority, like a community primary. Places go to those living nearest; practising 
Christians are turned away in favour of children of other faiths or none. 

Other Church of England schools are either voluntarily-aided or foundation schools. Running their 
own admissions, these schools have freedom to decide their own selection priorities, within the 
government code which covers all schools. They must set out a list of categories of pupils who will be 
given preference if the school is oversubscribed and they cannot select on ability (unless they are 
also grammar schools), but they can ask that all pupils demonstrate that they are Anglicans. 
Alternatively they could set aside a proportion of places for children of other faiths and of none to be 
allocated according to how far they live from the schools. 

The Church of England has historically urged its schools to open up to children of other faiths. New 
guidance from the church this autumn will remind schools of these priorities, although it is up to 
individual schools how they run their admissions. 



Roman Catholic schools unashamedly give priority to Catholic children. "Our Catholic community is 
made up of people from all races and cultures, therefore already creating diverse school 
communities," says Oona Stannard of the Catholic Education Service. 

Much of the faith school debate is not really about Christian schools, but fuelled by fears about 
allowing other religions - particularly Muslims - to have their own state schools. The segregation of 
communities was blamed for the race riots in Bradford, Oldham and Burnley in 2001. The official 
report into the riots, commissioned by the Home Office, concluded that people in Britain were leading 
"parallel" lives where people from different backgrounds did not mix. 

Muslim schools are more ethnically polarised than other faith schools. Yet Trevor Phillips believes that 
much of the recent anti-faith school rhetoric is motivated by racism and prejudice. He dismisses critics 
as "a nuisance and a distraction" and said their fears were often nothing more than "hypocrisy 
dressed up as a leftish concern for integration ... what the proponents of this view really want to say ... 
is that Muslims can't be trusted to run schools." 

Even eminent thinkers such as Amartya Sen, the Indian-born Nobel prize winner, former master of 
Trinity College, Cambridge and now professor of economics and philosophy at Harvard, has argued 
that while Christian schools are acceptable because they are intrinsically tolerant institutions, the 
Government's policy of extending state funding to other faiths - especially Muslims - threatens to 
produce a dangerously divided society. 

"I am actually absolutely appalled," Professor Sen said. "It overlooks the way Christian schools have 
evolved and often provide a much more tolerant atmosphere than a purely religious school would. A 
lot of people in the Middle East or India have been educated in Christian schools." 

If the Government failed to allow Muslims and other faiths the same right to a faith-based education 
as Christians, they would probably face a challenge under the Human Rights Act. Inayat Bunglawala, 
a spokesman for the Muslim Council of Great Britain, says that refusal to allow Muslim schools would 
be clear discrimination. "Over 50 per cent of Jewish children attend Jewish schools, most of which are 
funded by the taxpayer," he says. "Should people from other minority faiths not be allowed the right to 
send their children to similar faith schools if they so wish?" 

Arguably, by encouraging Muslim schools to work inside the state system, they can be better 
regulated and required to teach a broad and balanced curriculum. Jameah Islamiyah, by contrast, is a 
£1,000-a-year private school lambasted by Ofsted last year for a wide variety of educational 
shortcomings but particularly for its failure to work with other local schools. 

David Bell, the then head of Ofsted and now the top civil servant at the Department for Education and 
Skills, caused a furore last year when he warned Muslim schools in particular, but also evangelical 
Christian and Jewish schools, that they needed to be "intolerant of intolerance" and do more to 
educate their pupils about the wider world. "Faith should not be blind. I worry that many young people 
are being educated in faith-based schools with little appreciation of their wider responsibilities and 
obligations to British society," he said. 

So where should we go from here? There is obviously much wrong with the current system. 
Thousands of parents and children face months of stress and worry every year as they try to secure 
the school place of their choice. 

Church attendance may be dwindling but many parents who do not consider themselves at all 
religious appreciate the values and results associated with faith schools. Some of the parents who 
clamour to get their children into faith schools might actually prefer a secular education but fear there 
is nothing on offer of sufficient quality. Politicians will never get rid of faith schools while they have so 
much popular support among parents. 

It is also naive to think that the abolition of faith schools would see a level playing field. The 
Government's long-standing education policy has been to encourage a diverse range of schools to 
bring the promised end to the era of "the bog-standard comprehensive". This includes controversial 
schemes that have spread some of the freedoms of church schools across the state system - Tony 
Blair's controversial academies own their buildings and run their own admissions. The majority of 



state schools now have specialist status giving them the right to select up to 10 per cent of pupils on 
aptitude for the specialist subject - something no ordinary church school would be allowed to do. 

The Conservatives recognise that there is a problem over admissions to some faith schools, but 
would aim to ease the pressure on the system by reforms rather than by limiting faith schools' 
freedoms. 

Tightly woven into the fabric of British life, faith schools are unlikely to be expelled from the state 
sector. Dismantling the existing system would cause such upheaval and upset that it is hard to see 
how the benefits would outweigh the disadvantages. If Anglicans and Catholics are to run their own 
schools, it is impossible to justify preventing other religions from being allowed to do so. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



1  Why we have Catholic Schools 
 

The Church has always had a profound commitment to education. There are two 
fundamentally important reasons for this. First, the Church believes that all creation 
owes its existence to the will of God, and that knowledge enables man to understand 
better both God and man's relationship to God. Second, schools are places where 
values are not only taught but lived. The Catholic school, therefore, is a community 
where there is a systematic transmission of culture in the light of faith with two over 
riding objectives: 
• educating the whole person based on the example and inspiration of Jesus Christ 

• helping pupils develop a personal relationship with God in their journey through 
life. 

 
Whilst Catholic schools may appear on the surface very similar to other schools in 
their daily life, there is one essential difference: in a Catholic school Christ is the 
foundation of the whole educational enterprise and it draws its inspiration and 
strength from the Gospel.  

 
As Catholics we believe that human beings have a dignity and greatness exceeding 
that of all other creatures, and a divine origin and eternal destiny which transcends the 
physical universe. We also believe that each individual has unique value in the eyes of 
God, regardless of nationality, class, wealth and intellectual capacity. This means that 
the educational process in a Catholic school is not simply a human activity; it is a 
Christian journey to perfection, and the school is there to present to pupils a synthesis 
of faith and culture that will help them on this journey. 

 
The values of the Gospel should be found in every aspect of the school's life. By 
Gospel values we mean love of God and of neighbour. In practice, this will mean: 
� a rich liturgical provision 
� good interpersonal relationships at all levels of the community 
� a concern for justice 
� fostering the talents of the whole school community, staff and pupils 
� serving those who have particular needs, both within the school's immediate 

community and those who are outside it. 
 

In order to reinforce and underpin the Christian foundations of the school's life it is 
the policy of the Bishop to appoint chaplains whose role is to assist in the building up 
of the school as a worshipping community in which the celebration of the Eucharist is 
a genuine expression of the faith of the school. The religious education programme in 
a Catholic school will clearly be distinctive, as will the religious worship. Catholic 
beliefs should permeate all areas of activity since no human act is morally indifferent 
before God. 

 
In all subject areas teachers are responsible for showing the relationship between faith 
and human culture. Thus work in the fields of science and technology should 
incorporate a religious dimension, since we believe that the whole of creation bears 
the imprint of God’s wisdom and power. Biology and sociology should present a 
complete picture of the human person including spirituality. History should be 
presented as the unfolding of God’s purpose as well as an account of how individuals 



project onto the world the good and evil within them. This will inevitably involve 
pupils in making moral judgements. 

 
The Church’s mission to bring its message to all humanity is principally carried 
forward by three agencies: home, school and parish. We believe that parents are the 
prime educators of their children, and that the schools exist to help parents. Parishes 
aim to focus the community, and the diocesan youth service seeks to enable young 
people to freely interact with, and in, all three environments. Where close links exist, 
young people are thus able to receive as much help as possible in their development 
into fully integrated human beings. 

 
At the heart of the Church’s very being is her mission to teach. Christ’s own words to his 
disciples are addressed to his Church today. 
 
 “All authority in heaven and on earth has been given to me.  

Go, therefore, make disciples of all nations;   
baptise them in the name of the Father, and of the Son and of the Holy Spirit,   
and teach them to observe all the commands I gave you.   
And, look, I am with you always ; yes, to the end of time.”  Matthew 28:18-20 

 
In England and Wales, and therefore in our local Church of Salford, we see our schools as 
having an integral role in fulfilling this command of Jesus, our Lord. The challenge that 
Christ sets us in the gospel is continually before us as we engage in the educational enterprise 
together in our schools. Within our school communities we respond to this mission through 
our teaching, through our celebration, and through our living as God’s people in the Church 
today. 
 
Our schools, both within the Dual System and Independent, are communities of Christians 
living the traditions of our Catholic faith at the beginning of the third millennium. We quite 
rightly acknowledge our gratitude to all who have established and continue to support our 
schools - our parishes, their priests and people, religious orders, the Local Education 
Authorities, and so many individuals who contribute generously and willingly in different 
ways. So much has been given by so many that we must ensure that our schools continue to 
respond positively to the mission of Christ in today’s world.  
 
The way by which we evaluate what we are doing is, therefore, of crucial importance. 
Assessing what we do is not bringing secular modes into a religious world, but it is a 
fundamental and vital part of the process of maintaining the distinctive character of our 
schools. As we do that we are able to offer, in the best sense of the word, a radical alternative 
to parents and pupils seeking Christian education today. Responding positively to the results 
of evaluating our distinctive nature will enable us to continue to offer Catholic education in 
the schools of our diocese into this new millennium. The process of inspection, begun by 
OFSTED, has been valuable in making us reflect critically on the nature, purpose and 
functioning of our schools as Catholic Christian communities. Since we now accept this 
critical reflection as part of our normal way of being we need to address seriously the issues it 
raises for individual schools and for the schools of the diocese as a whole. 
 
The gospel challenge spoke of making disciples, of baptising, of teaching. These are 
elemental facets of any Catholic school. Disciples of Christ are people who live out the 
values of the gospel where they are. So our schools must be real communities, marked by the 
Christian care within them. This is a particular role of Chaplaincy. They must also be very 



much part of the wider Church, so liaison between home, school, parish, and the diocese is 
vital. Baptism is the gateway to the sacraments, so our schools must be marked by their 
sacramental and liturgical celebrations, and by their life of prayer. These demand that those 
present actively and consciously participate in so far as they are able. Questions are then 
raised about how we support each person’s spiritual development. We are also challenged 
about the quality of our teaching, how the Christian gospel is communicated through 
excellent religious education, which for some may also be evangelisation, for others 
catechesis. The reflections that follow outline the issues that we need to address as we work 
within the framework of inspection generally. They should be viewed in the light of the way 
a school’s own Mission Statement is currently developing. Guidelines for the formulation of 
policies in these specific areas are contained within this Guidance. 

2.  Education in the Diocese of Salford 
 
Definitive statements of Diocesan education policy are reserved under Church law for the 
Ordinary of the Diocese (Canon 803 of the Catholic Church). Local circumstances may lead 
to minor variations, agreed by the Bishop, when the stated principles are implemented in 
practice. Some texts have been abbreviated. 
 
The development of what we recognise as the Catholic system of education today can be 
traced back to the restoration of the Catholic hierarchy in England in 1850 as the anti-
Catholic legislation that had developed since the Reformation was dismantled. England at 
that time was, in effect, a missionary area for the Catholic faith. The first act of the Bishops 
as a collective body was to make the provision of Catholic schools their highest priority 
(Westminster Synod, 1852). The purpose was to ensure the development and transmission of 
Catholic faith and culture for the Catholic community. That remains the prime purpose of 
Catholic Education today. 
 
As the state became more involved in education, Acts of Parliament first set up and 
subsequently confirmed the 'Dual System' of education (Education Act, 1870; 1902; 1944; 
1988; 1996; 1998), recognising the fundamental distinction between religious and secular 
education. Catholic schools have a distinctive educational philosophy and purpose based on a 
specific religious understanding of the nature of humanity and the role of the Catholic church 
in society (‘Declaration on Christian Education’, 1965). 
 
The right to a religious education has been enshrined in the United Nations Universal 
Declaration of Human Rights (1948, Article 18) and Declaration of the Rights of the Child 
(1959, Principle 2). Catholic schools exist to meet those legitimate rights for baptised 
Catholics. As parts of the missionary activity of the Church, they aim to be religious 
communities within the wider Catholic body which by their teaching, relationships and 
worship, promote discipleship of Christ. Their whole curriculum and way of life is designed 
to enable their pupils to grow in every way to Christian maturity, so they are rooted in a 
religious understanding of life based on the Gospel (Bishops' Conference of England and 
Wales, 1989). This is clearly emphasised in Our Catholic Schools. Clearly, county schools in 
a pluralistic society may not have this as their primary concern. 
 
The Trust Deed under which Catholic schools in the Diocese of Salford operate indicates 
their prime purpose is to provide Catholic education for baptised Catholics.  
 



In the light of the very brief outline given above it can be seen that the broad thrust of 
Diocesan policy has always been to provide, where possible for every Catholic child to have 
a place in a Catholic school for the duration of their formal education life. 
 
Consistent with the general thrust of Catholic policy and in order to achieve the long term aims for Catholic education in 
England, the education policy of the Ordinary of the Diocese of Salford can be summarised as follows: 

• to provide Catholic education at all age levels for all baptised Catholic children within the 
Diocese as far as is practical; 

• where there are places available in a school after the demand for places from Catholic 
parents has been met, pupils other than Catholic will be admitted up to the published 
admission number.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



A Vision for Church Schools 
 

Session 1 – Christ’s Vision for the World 
• Nature and Mission 
• Inclusivity 
• Exclusivity 

 
Distinctiveness of Church Schools 

• Church school - instrument of church /faith. Its distinctiveness is drawn from the 
church. 

• Church “lives for the world” 
• Christian Faith has a mission – God’s Mission 

Jesus says “Anyone who does the will of God etc.” will have life. 
All lives convey a God – The Holy Spirit at work 
 

Church Schools as Inclusive 
• Model of Christ – “inclusive love” –male and female / the marginalised 

            Christ broke down barriers eg. The Samaritan woman 
            With “Miracles of Inclusion” – Bartimaeus – cured. These miracles restored people to 
            their communities. 

• A Community of Inclusive Love School MUST demonstrate JUSTICE. 
           DISCRIMINATION has no place in our schools. 
           Race / Gender / Disability / Sexual Orientation / Religion / Poverty / Age. 
           We have to be places where the Gospel is lived out. This raises the issue of Education 
            v  
           Evangelisation. 

 
Exclusiveness of Church Schools 

• Childhood is a construct of society (Socially and culturally).Today there is a different 
concept of childhood – the child as the Consumer. This distorts the desires of 
children. 
The issue of liminality has to be raised. The liminal is suspended .We have to be 
aware that each human person has a Divine origin and Eternal Destiny – Made in 
God’s Image. – Our belief in Incarnation has to be taken seriously. The Church 
School has to be a Prophetic Community. – Carrying out the Mission of God – ALL 
are included. 
Incarnation – tells us who the pupils are – all individual all equal.. 
All need – Opportunity 
                  Affirmation 
                  Access 

 
The church school has to provide for their moral and spiritual formation. 
 

 
 
 
 
 
 
 



 
 
 

Open Forum 
 

What makes a Church School distinctive? 
 
Challenge – What is distinctive about a church school where the majority have 
no contact with church? 
 
1. How can we live in community? 
 
Church schools can model community living. 
School creates own community. 
(If adults are largely Christian then there’s more opportunity for the Christian 
message to be shared.) 
 
2.  Distinctiveness – Our vision/ Values / Underlying beliefs / Ethos / Practice. 
 
Be a living example of Christian Living. 
Worship – Quality / engaging all. 
Provide excellence in Education. 
 
3 Be  a Prophetic Voice 
• Contradictory forces within the U.K. – 1. Market Homogenesity  
                                                                        (Macdonaldisation) 
• Multiple Voices of a Pluralistic Democracy 

(Difference / Discussion / Debate) 
We maintain plurality with Church Schools – giving the alternative vision of the 
human person / and our destiny. 
Transformation through the love of God 
 

4. Defining Success as? 
• Breaking up incompliance 
• Reconciliation 
• Relationships 
• Thinking Theologically 
• Faith and God are spoken about naturally 
• Standing alongside 
• Our view of the environment – God’s Creation 
• Access to chaplaincy (lay) 
• A LABORATORY OF OVERT PRACTICAL THEOLOGY. 

Enquiring / Searching 
Overt – Our theology is articulated / displayed 
Practical Theology – Death / loss / bereavement are discussed – linked to 
Death and Resurrection of Christ. 
 
 
 



 
Open Forum 2 

 
Explore  1  -Servant Leadership 
                2 –Sharing the Mission Children / Parents / Staff / Governors 
                3 – Valuing Children – Made in God’s Image 
 
 
Evangelism 
 
Christian Faith has an image problem –  Violence 
                                                                      Child Abuse 
                                                                      Human Rights Issues 
 
There’s a need for an Evangelistic strategy.  

– Policies for Child Abuse 
– Curriculum –Acknowledge the negativity of certain religious actions 
– Human Rights 

 
                 Living out our mission – Is it theologically nuanced? 
                                                            Speak through the marginalised  / poor 
 
                 How can schools challenge the church? 
                 What is the theology? 
                 Which community do we serve|? – the church or the wider community 
 
                 Evangelistic potential of the Eucharist 
                 Lord’s Supper – Break bread – Broken World 
 
                 “Communities of Sacramental Socialism.” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Questions for Catholic Schools 

Three convictions about Catholic schools, each of which prompts a question:  

 

Catholic schools must be global schools. Indeed, this is what it means to be Catholic. Catholic means 
universal, which nowadays is translated as ‘global’. It has been remarked before that the Catholic 
Church invented globalisation long before the economists and politicians.  

As global schools, Catholic schools should deliberately choose to give priority to global perspectives 
and relationships, to ensuring that everyone in the school community experiences the truth that all 
people throughout the world are my neighbours, and I am neighbour to all people. This is partly about 
knowing the truth that will set us free; we need to know where we stand in the world and how our 
lives connect to and have an impact on the lives of others; and we need to hear from and understand 
how others, and especially the poor, experience the world we share.  

This is the starting point of entering the dynamic of reversal; learning that because of these 
relationships, what is asked of us is not charity but solidarity, not handouts but justice, not simply 
funds, but relationships, not just giving but receiving, in which we’ll find out that we who are rich 
also have kinds of poverty, things we can’t see or experience because we are protected by our 
comfort.  

So the first question is whether all the people in your school – children and adults – experience 
real global neighbourliness? Do they understand that this means real relationships, and that 
through those relationships we are changed, our selves as well as our lifestyles and our systems?  

 

The second conviction is about power. It seems to that the Gospel asks us to be very wary of power 
and very careful about how we use it. Catholic schools, like Catholic agencies, face a complex task. 
We must strive for excellence, for achievement, for success; this is a practice of stewardship, a 
response to the gifts entrusted to us.  

But we must also be open to the apparently opposite values; that vulnerability and weakness is a place 
of learning and gift, that failure often discloses meaning and truth, that power can be ambivalent. 
Balancing these two perspectives is challenging, particularly for those in authority.  

It is very challenging in the Diocese to work out how we act rightly as an employer, in our policies 
and practice, ensuring we get the right balance between these two perspectives. Inside both of them, a 
key issue is how we handle the power entrusted to us, and how our internal structures, relationships 
and ways of working reflect this balance.  

For Catholic schools it seems to me that this is particularly important, because we are giving young 
people models and examples of how power is used and expressed. The young people we’re educating 
will have a range of powers as they grow; power as consumers, as people with access to information 
and technology, as voters and in whatever professional fields they enter.  

 

The second question is can we teach them to give away power as well as to use it? … to take 
risks and to make themselves vulnerable on occasion, as well as to act responsibly for the 
common good? … to recognise that our own power as individuals and as nations must be 
limited if genuine global community is to be achieved? (It is no good wanting a better and fairer 
world if we are not willing to change our own lives to make different kinds of relationships possible.) 

  



The third conviction follows from the second. It is that we must teach our young people to protest. 
This is where the prophetic edge of Catholic education has a strong potential. The vision our faith 
holds before us must compel us, when we look at our world, to protest, about the many kinds of 
injustice, oppression and suffering.  

We must encourage our young people to react to what they see and hear, to speak out, to bring 
pressure to bear on decision-makers, to use their power for good, to risk discomfort, opposition and 
even unpopularity, for what they believe to be right. This too is a process of transformation; when we 
do speak out, or act in some way to protest, it is not only the unjust situation that might be changed by 
our action; we too are changed, because we have moved to stand on a particular side, alongside those 
who are poor or suffering.  

So when opportunities like these mass popular demonstrations organised by CAFOD and other 
agencies come along, do take part, and do encourage your students to do likewise.  

The third question is about how schools can suitably help and encourage young people to 
protest, not as a knee-jerk reaction to the latest popular issue, but from a deep sense about 
what’s right, and what’s wrong and where they wish to stand.  

 

So in conclusion, to sum up what it is hoped young people will gain from a Catholic education: 

• that they will emerge with a genuine sense of what it means to be a global neighbour and an 
understanding that this is what it means to be Catholic, to have a deep hold on global 
community;  

• that they will value and be open to vulnerability, including their own, and aware of their own 
power and able to choose how to use it;  

• that they will be willing and ready to protest at the world’s injustices.  
 

 

 

(Adapted from talk given by Pat Jones CAFOD's Deputy Director at the CATSC conference 6 March 
2004) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Catholic education is rooted in the mission of the Church. It is about spreading the message of 
Jesus. The Catholic School is one key element amongst others in Catholic education - the home, 
school and parish are also critical to the faith and spiritual development of the Christian community.  

All of the New Testament underpins the Catholic School. The Catholic School proclaims the joyful 
news that human life has meaning and purpose, that all persons are precious, that the poor and the 
weak have a special claim to attention, that human gifts are to be discovered and developed, that the 
purpose of Catholic education is identical with that of the Church and the intention of Jesus who said  

“I have come that they may have life and have it to the full”  
(Jn 10:10).  

In essence, the Catholic educational experience involves an integration of information and formation – 
leading to fundamental transformation.  

 

Catholic education promotes the development of the whole person based on the belief that the human 
and the divine are inseparable. It promotes an explicit system of values based on the Gospels. The 
goal of Catholic education is the formation of the student.  

Catholic education prepares people not merely for the world of work but for the challenges of life. It 
provides learning experiences for students and teachers that will develop their capacity to think 
critically. It helps them to be fully human and fully alive.  Catholic schools are open and welcoming to 
all cultures and traditions and care especially for the poor and those who are disadvantaged.  

 

Faith development is central to Catholic education.  

“The life of faith, of Christian faith in particular, is as much about being able to ask the big questions of 
life and being able to live with the ambiguities as it is about having answers to the troubling questions of 
existence.”  
(Lane: 1991)  

 

The Catholic School on the Threshold of the Third Millennium (December 28, 1997)  

The Religious Dimension of Education in a Catholic School (April 7, 1988)  

Lay Catholics in schools: Witnesses to faith (October 15, 1982)  

The Catholic School (March 19, 1977)  

Gravissimum Educationis - Declaration on Christian Education (October 28, 1965)  

 
 
 
 
 
 



What is a Catholic school anyway? 
People often ask us: ‘what is a Catholic school?’ ‘What is this thing that you talk of 
cherishing or choosing or losing?’ We find that the question is both a head question 
and a heart question. The head question is about being able to define and parse 
something; the heart question is more about feelings and memory. When it comes to 
Catholic schools many people have a good sense of the heart question, but they are 
not so sure about the head part, about how you put things in words. Despite all that 
is said in the Gospels, in the decrees of the Second Vatican Council, in the rich 
documents emanating from the Vatican’s Congregation for Catholic Education, 
people still don’t know, in their heads at least, what a Catholic school is. In the past 
maybe you didn’t need to know. The culture was one of obedience. Today’s culture, 
by contrast, is one of experience and immediacy. If you can’t explain who you are in 
a plain and forthright manner you are exposed to relativism and caricature – not a 
good foundation from which to cherish, advocate or preserve something. In a time 
when things are questioned and challenged, vagueness can be a cue to letting go 
easily and that is a real danger for Catholic schools today. In the face of such a 
critical demand for clarity it may surprise people to realise that there is no one 
definition of a Catholic school and not one model found in reality. Many different 
versions of a Catholic school, primary and secondary, are found right around the 
world and there are debates everywhere about the nature of Catholic education. 
 
PAINTING A PICTURE OF THE WORLD 
Perhaps all we can do is look at the ideal and point to the obvious. A Catholic school 
paints picture of the world for the young person and among the most simple and 
obvious things we can say about that picture is that it is associated with Jesus Christ, 
with being Catholic, with the Catholic Church, and with Catholic ethos. Catholic 
schools gather first and foremost in the name of Jesus Christ. The picture finds it first 
reference and abiding inspiration in the life, death and resurrection of Jesus. Jesus 
offered us a model for our lives and a way of liberation into true humanity. He 
showed us how to belong to one another, how to forgive, how to start again when 
things go wrong, how to pray in gratitude and in supplication. He painted a picture of 
a world whose heart was love. We were created by a loving God who waited for us 
like the 
father of a prodigal son, who sought us like a shepherd searching for lost sheep, who 
wanted us to be with Him for eternity. In response to this revelation we were asked to 
amend our lives and to believe the Gospel in the assurance that the Holy Spirit 
would be with us on our life-long journey back to God. And this is where being 
Catholic comes in. The message received and the response given is not so much 
with an individual in a vacuum as in a living historical community or Church. 
Catholicism is a Christian tradition, a way of life, a faith community. In that 
community children are nourished in Christian life primarily through the proclamation 
of God’s word, through sacramental encounter with Christ and in the communal 
celebration of liturgy, especially the Eucharist. This leads us to where the Catholic 
school takes its place in the scheme of things. Catholic schools exist to transmit the 
Catholic tradition of faith and life. The call toevery believer to evangelise (Mt 28:19) 
is at the heart of the Catholic vision of education. By evangelisation we meant that 
“process by which the Church, move by the Spirit proclaims and spreads the Gospel 
throughout the entire world” (General Directory for Catechesis n 48). It is a process 
now seen primarily in terms of living discipleship. The 



Catholic school emerges as the place where teacher and pupils enter into a living 
dialogue with the received wisdom of the Catholic tradition, where young people are 
introduced to its poetry, its beauty and its mystery. Without getting into the detail of 
whether the schools we know as ‘Catholic’ are Catholic in the manner outlined 
above, we have to acknowledge that Catholic schools are ideally, ‘Church’ schools. 
Ideally a Catholic school is the Church as community alive. It is the people of God 
educating its youth in faith and life. There is an undeniable ecclesial dimension to a 
school which purports to be Catholic and this includes legal recognition and 
ownership. A Catholic school is recognised by the local bishop and there is a legal 
framework protecting the trusteeship, ethos and characteristic spirit of such schools. 
A Catholic school attempts to be faithful to its calling by firstly being a good school by 
any standards and then more. The ‘more’ involves putting special emphasis on the 
following: on spirituality (the core task, the more to life, that new depth, richer 
possibility, fuller understanding), on relationships (Christian love and care in action), 
on how the school relates to the young person (the extraordinary respect and 
welcome appropriate to a child of God), on justice (right relationship with self, with 
others, with the world), on community (building a community that is ultimately a faith 
community), on service to the poor (the Catholic school is a community of service 
which at its best despairs of no-one), on liturgy and ritual (we are a sacramental 
Church where good liturgy is good evangelisation), on iconography (we live in an 
image conscious age and we come from a hugely symbolic tradition). There is much 
to say on each of these emphases and much that a Catholic school has to think 
about in each of these regards. 
 
CATHOLIC ETHOS 
One crucial part of the picture is that a message is caught as much as taught. This is 
where ethos appears. The picture is painted not only through what is learned but 
through what is experienced, and very importantly, through how people are treated. 
Ethos is not something written on paper; it is a quality in relationships and in lived 
lives. It emerges gradually in the patterns of interaction between people until it 
becomes the norm for what happens in behaviour, procedures, decisions, policies. It 
is found especially in prevailing 
attitudes and is something which needs to be continually nurtured, sustained and re-
established in the flux of school life and through various seasons and climates. By 
their fruits you shall know them (Mt 7:16). 
Catholic schools are known finally through the young people they send out to the 
world inspired by an education which sought balance between academic, pastoral 
and spiritual priorities. Critical and independent thinkers, they are autonomous, self 
possessed and caring individuals with a deep spiritual core. That is the ideal. ‘Men 
and women of God for others’, as the Jesuits put it. People who are ‘fit for the world 
but not unfit for heaven’ as Catherine McAuley once phrased it. Not much of a 
definition perhaps if you approach it only with the head. When it comes to Catholic 
schools it is difficult to separate the head from the heart. 
 
 
 
 
 
 



The Bishops have issued general guidelines to help governors in appointments where they 
may not have the direct assistance of diocesan officers.  The document below is issued by the 
Department of Education and Formation of the Bishops’ Conference and applies to all 
Catholic schools in England and Wales. It gives general guidance only and does NOT 
override any regulations that may be laid down from time to time by the Bishop of Salford for 
use in his diocese.  
Bishops’ Memorandum on the appointment of teachers 
 
1. The purpose of the memorandum 
 
 This memorandum is addressed on behalf of the Bishops of England and Wales to the 

governors of catholic schools. Its purpose is to help and guide governors to fulfil their 
responsibilities concerning the appointment of teachers. 

 

2. Essential qualities of Catholic teachers 
 

The preservation and development of the quality and distinctive nature of Catholic schools 
depends essentially on the faith, practice and standards of the teachers in the schools: 
Modern people listen more willingly to witnesses than to teachers and, if they do listen to 
teachers, it is because they are witnesses. 
(Pope Paul VI, 1974) 
 
Governors of Roman Catholic voluntary aided and independent schools are the employers of the 
teachers, to whom they should give clear guidelines about the Catholic character, education and 
life of their school.  Where governors are the employers they should provide the appropriate 
contract of employment, as provided by the Catholic Education Service. 
 
 

3. The ideal for which we aim 
 

Everyone should appreciate the need to staff Catholic schools as far as possible with practising 
and well qualified Catholic teachers. 
To find a Catholic teacher who combines personal conviction and practice of the faith with the 
required professional qualifications and experience, especially in specialised subjects, is therefore 
the ideal for which we aim. Nevertheless, we acknowledge with gratitude the devotion and service 
given by many non-Catholic teachers in our schools and we recognise our obligations to them.  
 
 
 
 

4. Implementing the ideal 
 

Where no acceptable Catholic teacher, such as one who is Catholic only in name, has applied for 
a vacant post, it is often necessary or appropriate to re-advertise more widely.  Only where an 
appointment cannot be delayed and there is no suitable Catholic applicant will Governors seek to 
appoint good and qualified teachers of other faiths whose personal and professional standards 
come nearest to the ideal.  Governors should, of course, be careful not to appoint any teacher who 
is not in sympathy with or does not respect the aims and objectives of a Catholic school, much 
less one who is hostile to the Catholic faith. 
 
 

5. Posts to be held only by Catholic teachers 
 



The posts of Head, Deputy Head and Head or co-ordinator of Religious education should be 
reserved for practising Catholics. Other senior pastoral posts, e.g. in secondary schools, heads of 
Upper, Middle or Lower school, pupil counsellors and teacher mentors; and in primary schools, 
the heads of infant and junior departments, pastoral counsellors or co-ordinators and teacher 
mentors, should wherever possible be held by practising Catholics. Advertisements for these posts 
should make clear from the outset that applications are invited in accordance with these 
requirements.  
 
 

6. Religious Education Department 
 

Secondary: the religious Education Department in our secondary schools is of particular 
importance and should have at least parity of esteem with any other subject department. 
Governors are urged, in consultation with the headteacher, to give the highest possible status to 
the Department and incentive allowance to its head or co-ordinator. This will encourage Catholic 
teachers to specialise in religious Education and attract the best candidates. It is better to defer an 
appointment to the Department if, initially, a suitable applicant does not apply. 
 
Primary: while the structures for the provision and organisation of Religious Education in our 
primary schools will be different from those in our secondary schools, governors of primary 
schools must have the same concern for Religious Education, ensuring that it is properly 
organised, co-ordinated and taught. Its co-ordinator should again, therefore, have at least parity of 
status and remuneration with those of other curriculum areas.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
We see a crowd of people from Salford in the years of the Depression. They are very ordinary people. They are hungry 
people. They are patient and trusting. They are waiting in the hope and faith for the door to open and for food to become 
available. 

It was compassion that led Jesus to heal people's infirmities, to teach the multitudes and to feed them by multiplying the 
loaves and fishes. But Jesus gave his disciples the task of actually going out among the crowd and distributing the bread. 
Through them he fed the people with "bread here in the desert", and in this we can see a reflection of the role of the 
Christian educator as a disciple of Jesus. Bread symbolises the word of God, the source of true life. As disciples we are 
commissioned to feed the multitude with bread in the desert. We know what bread stands for. What does the desert 
symbolise for you today? 

As we look at the crowd of people in Lowry's painting, let us reflect on how Wisdom invites everyone to a come to a 
banquet of good food and fine wine. But how are they to come to the banquet? The compassion Jesus felt for ordinary 
people must be the starting point of our mission today as Christian Educators, our mission to ordinary people, to those we 
meet on the road and in the street, to young people who are hungry for the nourishment of an education, to those who 
have been metaphorically mugged along the road of life, to those who have become lost, to those who are in danger of 
spiritual death. Compassion will make us take that first step towards young people who are in such great need today. 

It means accompanying people in the real world and being aware of the realities in which we all live. Traditional vocabulary 
is often a problem for people of today, and much work still needs to be done in adapting it to present day society. In 
schools, spirituality is especially important for heads and senior staff, because management style is crucial in determining 
whether a school or other establishment is a genuine Christian community which has a formative influence on those who 
are part of it. Christian spirituality is something to be embodied in ordinary actions. This is a very incarnational 
understanding of spirituality - a lay and secular spirituality of the busy city streets.  

 
 



LETTER OF HIS HOLINESS BENEDICT XVI  
(January 2008) 

 
• The Holy Father wrote of the need "to identify certain common requirements for 
authentic education," noting that "it requires, above all, the nearness and trust that are 

born of love."  
• "It would, then, be a poor education that limited itself to imparting notions and 
information while ignoring the great question of truth, above all of that truth which can 

be a guide to life," he said.  
• The Pope contended that "the most delicate aspect of education" is that of "finding the 

right balance between freedom and discipline." However, he affirmed, "the educational 
relationship is above all an encounter between two freedoms, and successful education is 

formation in the correct use of freedom.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Reviewing Your Learning… 
 
 
Before going on to do the written work for this module, please take a few moments to reflect 
on what you have been studying and try to analyse what you have understood in terms of the 
‘Learning Outcomes’ (from the module descriptor on page 1). How has this module helped 
you to: 
 
 
1. be familiar with the philosophy which underpins Catholic education 
 
 
 
 
 
2. appreciate the way in which faith develops 
 
 
 
 
 
3. recognise some of the implications for Catholic schools in current educational initiatives 
 
 
 
 
 
4. understand the role of the Catholic teacher 
 
 
 
 
 
5. be able to communicate what they have learned from an adult stance. 
 
 
 
 
 
 
 
If you would like to share any of your reflections with the tutors, please write them on a 
separate piece of paper and enclose them with your written assignment. Thank you. 



Written Assignment 
 
 
• You should write 1500 words (within 50 words either side) on ONE of the following 

questions. 
• Before beginning your assignment, please familiarise yourself with the requirements and 

guidelines on page 15 of the Course Handbook (and the assessment sheet opposite). 
• Please submit your assignment in a multi-punched plastic pocket (rather than a folder or 

file) and without stapling the pages together. 
 
 
1. With reference to specific Church documents, outline the philosophy which underpins 

Catholic education. 
 
 Comment on how that philosophy is put into practice in a Catholic school highlighting 

any deficiencies you perceive. 
 
 
2. Describe the process of faith development which unfolds when faith is seen as a 

relationship. 
 
 Outline the approach you would (or do) adopt to play your part in developing the faith of 

children in the age range you will (or do) teach. 
 
 
3. Obtain a copy of the Mission Statement from a school you have contact with and offer a 

detailed critique. (If possible, discover the process by which it was generated and offer 
some comment on that). 

 
 Outline the documentation, procedures and practices that would need to be in place if the 

school were to be inspected against that Mission Statement. 
 
 
4. Given the emphasis that the Church places on the idea of teaching as a vocation, describe 

the kind of spirituality for teachers that you would like to see being developed. 
 
 Comment on the contribution that this Certificate course can make to a teacher's personal 

and professional development and offer suggestions for how this could be built on at a 
later date. 

 
 
You should try to complete the assignment within six weeks of attending the module. You may 
either email it, or post it directly to the Director. 
 
  
If you have a problem meeting the deadline, please contact the Course Director 
Bernard Stuart 
 


